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Suceess as an orientation leader, whether the leader is an Orientation Guide,
Resident Assistant, Faculty member, or student persomnel worker, is dependent upon three
things: an understanding of the college, and understanding of the entering student, and
the ability to communicate and to empathize, If the person who wants to vork with incom
ing students is deficient in any of these three areas, it is unlikely that he will be
effective in helping freshmen make a smooth transitlon to campus life and avail themselv

of the opportunities for personal growth that are part of the college environment.

Certainly the orientation leader must understand the "college scene" in general and
his own campus inperticular. He must be able to tell the new student about the carpus,
the people; and the curriculum. He must know how much spending money is needed, whore

te buy textbooks, how to join a fratermity or sorority, how to find a ride to Bosten, or

" where to get fimancial aid. 1In short, the orientation leader must be expert in every-

thing from mwen's rooms to metriculation. Fortunately, the orientation leader has,
almost invariably, real knowledge about the institution. To begin with, he has ail of
the catalogues, héndbooks, wemos, and paiiphlets the college has to offer. He has bean
subjeéted to lectures and discussions, ﬁbsﬁ imporéantly, he has survived at least a
year on lampus himself and can relate his experisnces, successes, and failures to the
new student. The orientation leader is usually more than adequately prepared to pro-
vide the entering student with the kinds of information he needs to make gocd choices

during his first few days and weeks on campus.

All of this information is of little use to the orientation leader if he does not
know how to commnniéate it to others. He must know what new students want to know and
be able to express himself clearly and suceinctly. Above all the orientation leader
must care about éhe‘ehtering student. He must have pergonal stake in the individual
fteéhman's_quccess bdth 48 a student and a pérson. With these qualities ghe new stu-
dent will p:obabiy séék him ovt and make the ggst use of the information and experience

he has to offer.
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While there is no guarantee thet each orientation leader has these persomal
qualities all have been subjected to some kind of a selection process designed to elim~
inate the inarticulate, the insensitive, and the egotist, Each person involved with
freshmen has impressed somecne with his ability to xelate to othars in an articulate and
empathetic way and with his keen interest in the orientation process. Therefore, each
person involved in the orfentation program probably has invaluable knowledge and exper=
ience that he can successfully communicate in ways that will heln the campus aovice make

choices consistent with his needs and the realities of college life.

Even after the first two criteria have baen met, a third still looms on the horizom.
The orientation leader must understand the entering student. It is very « ifficult teo
develop and comnrunicate information to entering freshmen, if the naturc of the recipient
is not known. 1t is difficult to know what is important to say ox do, .f tie needs of
the entering student are unknﬁwn. In fact, it is impossible to know where you are goiue,
if you do not know where 3you are starting from and, for the orientation leader, the
starting point must be the new student: his prior experience, his hopes, his expecta-

tions, and *{mself.

~ Here there are mo catalogues or handbooks to provide informatiom. Even the orien-

tation leader’s experience is suspect, Be can try te look back over his past and
imagine what he felt like 6n his first day on campus, but time dims those memories and
the strong emotions and feelings of yesterday seam like silly, incomsequential impulses
today. Further, the nrientation leader fs not a typical student. He has chosen to |
assume a role most others do not desire. He haé passed through a rigorous salection

~ process, He has thoﬁghﬁ,- scudied, read, and discussed things that the typical student
has ~vpassedeer, There is iittle to indicate that this select person’s recollections
ai-e an accurate gui‘.de.to" und_ex;_s'tahding the ﬁypical entering student. Still, the orien-

»tat:"ion' leader must have some :l'deas to guide him in his new role.

< i AR 1
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The purpose nf this report iz teo Intraduce the euntering fresﬁmun in a new way -~ to
strip away long hair, hometewns, mini-skirts, and high schools. 7This repovt is an
attempt to exémine the psycholopical world of the new student through the wovrds he uses,
the meaning they hold for him, and the lmpact they have on his behavior. By examining
the critical concepts a freshman hoids and the way tbese conceptis are related, the orien-
tation leader can have a new campus mep to guide him. Certainly the map, like any othar,
is only a rough sketch of the gevrritoxy it depicts, none of the beauty of the counfxy-
side appears, none of the confusing detours are shown, but by studying words and the
meaning they hold for the entering student, the orientation leader can begin to under-

stand the reality of the entering student's world,

1f£, as Snygg and Co~mbs (1959:384) bave stated, education 1s truly a matter of
helping people to know 4 te¢ behave differently as a fesult of their kaowing, then this
report is &he raw material fram which orientation leaders can help new students to con~
struct new meanings. Most orjentation leaders will not fail because they lack informa-
tion sbouk the college ox cannot commuvicate this informatlon iwn a coherent way; they
will fail because they causot adequatsiy deal *gh the question of: "how can I do a

better job of effecting the meanings of ciering studenta?!

As everyone knows, words mean diffevent thimgs to different psople., Dictionary
definitions ave pale snapshots of powerful concepts. Lok at these from Webster's

New Collegiate Dictlonary (1967):

wars a state of usually open and declaxed armad hestile conflict
. between states or nations.

pollution: to make physically impure or unclean.

marihuana: the dried leaves and flowering tops of the postillate hemp
plant that yield cannabin and ave sometimes smoked in ciga-
rettes for their intoxicating affect,

mothér;: ' a,fémale‘papen:.

None ~f these definitiéns would make: paoplé angry oxr frightemed, but the words cheme

selves do, The deep feél;ngAheld about wat,_béllution, marihuana; or mother, help to
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creane Kent States, Woodstock, or Chicago. The deep persomal feelings aboun mother can
be related o leadership or bomosexvality. These deeper meanings tell a great deal
about: the user and the worild he ﬁnrceives sbouf him. Snygg and Coombs (1942) make it
clear that each person or sub-group o persons lives im his own world ~ his own reality.
He feels and hehaves in fexms of this persenal world, It is reality for him., If the
srigntation leader understands the world of the freshman, them he cam undexstand his
feelings and behavier. With this understanding, coupled with good fnformatico and

empathy, he can make a diffexence in future of the eatering student,

THE §.0.5. 11X

Oggood, Sucl, and Tamnanbsum (1957) were among the firse to explore the meaniag of
words 4s a wap of persopal realiﬁy; They daveloped a questionnairve, the Semantic Diffore
catial, basad upon the fact that individuals react to words and concepis in threc major
ways. Persons judgé the concept in terms of 1te goodness or badness, its suvengtrh or
wveakness, aad its activity ov passivity. When a concept’s position on each of these
threa dimensicons, evaluative, pctency; and activity, are known the concept can be placed
in a kind of three dimmensional spae. The placement of the term in this space talls a
good deal about its meaning to the respoundent and when several concepty ave pilaced in
the same space, the distance between them and the patierns they form give clues to
their similarity ox difference for thetrespondent; These similarities may have liztle
to de with the cognitive or'raﬁional definition of‘the term, but they ave relsted ¢o ithe
respondent's desper personal reality., TFor example, if a Ffreshman indicated shat WY
FAEHER and PROFES 350R had eimilar positions in K4S semantic space, it would gend to indi-

cate that he would react to them in similar'ways with similaxr expactations.

It is possible to represent ﬁh%swspace,in a model or’sketch that will facilicate

‘iutérprétatioﬂlv Spheres tepresent the concepts and sticks vepresent the distance be-~
' tween céncepts Here, for example” is: thﬂ way one freshman girl sees the terms:

lDEAN (l)g FAILURE (2)9 MYSELF (3)s MY PAEHER (4), and MY MOTHER (5) a sixth term repre-

enLing qeutralitv (0) 15 alrays iucluded Lc facilitate interpretation. (See Figure 1)
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FIGURE 1

A Representation of the Semantic Space of
a Femgle Education Major
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As ¢an br seen im FIGURE 1, this student sees DEAN, MYSELF, and MY MOTHER in
rather sinilacv, but snmeﬁhat neutral terms. MY FATHER is nuch less newtral and locaced
far frow FATLURE. She reacts to MYSELF in ways more similar to MY MOTHER rathef than
MY FATHER and e rceives the DEAN A8 hole Iike MY MOTHER and MYSELF than MY FATHER., This

map putrides weal clues to the personality and perceptual world of the subject,

'A somantic differential comsisting of thirtv concepts relevant tc college life wae
adminigtered to a random sample of 103 msmbors of the entering freshmen class durieg the
summzy 1970 ovientation program, Each participant rated twelve of the concepts on six
geales; two evaluative (good-bad, pleasurable-painful), two poteney (strong-wveak, hard-
soft), znd two activity (active-passive, moving-still), These scales were arvaaged so
that a subject could choose any one of seﬁen staps between the extremes, The vecults
for each corcept were averaged to yield three scores that wsuld serve to locate thae
foint in g semantic cp.ce for the toval entering freshmen clasg and for males aund

females separately, In order to simplify the interpretation of the results |, the con-

cepts were grouped in logical clusters as indicated in TABLE 1.

Since Osgod], Sucti, and Tannenbaum (1957) also indicate that the evaluarive dimen-
siom serves as aa adequate attitude scale, an ainlysis on the weans of students groupsd
by sex and by division was conducted to determing vhether attitude diffevences exilsted

among these concepts.




TABLE 1

Concepts Studied and Concept Clusters

Cluster #1 Persons Cluster £2 « College
5 College Student 1 An Bducated Person
7 Dean 3 Books

11 High School Principal 9 Education

12 High School Student 24 Reading

13 High School Teacher 26 Studying

19 My Mother 27 §.U.C.0.

20 My Father : 30 Writing

21 Myself

23 Professor

Cluster #3 - Social Change Cluster #4 - The Future
2 Black Power 6 Dating

4 Cambodian Invasion 10 Failure

8 Drugs 16 Marriage

14 Koent State 17 Money

15 Marihuana : 18 Ny Career

22 Premarital Sex 28 Success

25 Student Radicals 29 The Future

Jr every instance the semantic spacé is drawn to the same scale from the pecspective,
Nuvsers are used to identify concepts throughont the diagrams in order to conserve space

and to prevent cluttering.

THE RESULTS
" HUW DO ENTERING STUDENTS PERCEIVE SIGNIFICANTLY OR FOTENTIALLY SIGNIFI(.ANT PERSONS ?
(Cluster #1) , ‘
: 'Generally. this is a rather tight cluster of concept:s (See FIGURE 2).
‘.‘Mmat of t:he persons are perceived as be:lng good, potent, and active.
""No raﬁher atri.king groups ate 1n evidence. The concepts of COLLEGE
‘ STWEM.; (,5),. DEAN (D, My :muzn (19), and PROFESSOR (23) occupy




A T e U T T A D AT e L ot i

A ra

8-
FIGURE
A representation of the Semantic Space for

Total Freshmen Class for the Concepts Con-
tained in Cluster #1 - Persons

rather similar positions in space-and probably e}icit similar

réactions. The centrality of MY FATHER (19) here is of partice

ular inter;;t,'sincé it impues some kind of uncounscious in loce
: gargntis with an emphasis on the authbritarian aspects of that
1‘ rele, A gecond greup o£ interest is'HIGH SCHOOL STUDENT (12),

n_s_stLF_ (2‘1), and neu:;aliuy (o}.

It wculd be expected that the orienearion process wguld help
>7 the entering student move his concht of MYSELF (21) away from

"»;'EIGH SCHOOL STUDENT (12) and neutrality (O) tﬁward COLLEGE
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STUDENT (5). Other kinds of shifts in mesning (eg. COLLEGE

STUDENT (5) toward MYSELF (21) and HIGH SCHOOL STUDENT (12) )

would seem less deairable. It is also interesting to note

the rather neutral position between MY MOTHER (20) and COLLEGE
STUDENT (5) occupied by HIGH SCHOOL TEACHER (13). HIGH SCHOOY.

PRINCIPAL {11) is apparently an isolated term as is My MOTHER
(20). . |

ARE THERE DIFFERENCES IN THE WAY IN WHICH MALES AND FEMALES ORGANIZE THE TERMS
IN CLUSTER #1-PERSONS ?

There are several striking differences between the Cluster #1
(FIGURE 3) concepts fof men and women. Men see MYSELF (21) as

being most closely related to neutrality {0) and MY MOTHER (20),

while women see this term as being most closely related t9 HIGH

' SCHOOL STUDENT (1). Men see MYSELF (21) as much more closely
related to COLLEGE STUDENT (5) than do women, In the male space
the concepts PROFESSOR (23), DEAN (7), MY FATHER (19), and to a

certain extent, HIGH SCFOGL PRINCIPAL (11) form a tight cluster

of texms with similar meanings., No such group exists among

women. The women tend to differentiate among these concepts
more clearly. It is interesting to note that women tend to see

MY MOTHFR (20) and MY FATHER (19) as more closely related than

do mean, .

e e et et e e e

The implieat:ions in these data for oriantation leadevs ares

8. Men are more likely to react to campus ﬂgure in terms
of in loco garentis than are women. ,

b, Women are more apt: to regard themselves as h:lgh school
studente than are men. »

¢. VWomen are more likely t:o be closer m :heit fathers
, than are men, . - :

10
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FIGURE 3
A Representation nf the Semantic Space for

Males and Females for the Concepts Coainined
iz Clustexr #1 - Persons
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3. HOW DO ENTERING STUDENTS PERCEIVE TERMS RELATED TO ACADEMIC LIFE? (Clustex #2)
These terms are not differentiated very well. (FIGURE 4). All, however,
are quite meaningful. One particularly noticeable group is made of AN
EDUCATED PERSON (1), EDUCATION (9), STUDYING (26), and STATE UNIVERSITY
COLLE. .I OSWEGO (27). 13It is inferesting to note that READING (24) and
BOOXS (3), both highly valued concepts. are not a part of this group.

It is also interesting to observe the great difference between READING
(24) and WRITING (30) and READING (24) and STUDYING (26). To bring
these terms more clesely together [STUDYING (26)and WRITING (30) toward
READING (24) and BOOKS (327 could be a fruitful goal for the orientation
process, Certainly this dissimilarity has implications for the profes-

30T,

FIGURE 4

A Representation of the Semantic Space for
Total Freshmen Class for the Concepts Con-~
tained in Cluster #2 ~ College
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&4, ARE THERS DIFFERENCES IN THE WAY MEN AND WOMEN PERCEIVE CONCEPTS RELATED tO
ACADEMIC LIFE?

wWhile the shape of the semantic space (FIGURE 5) is somewhat different for
men and women, the iaformation contained in the medel is rather similaw.
While both sexes haye a group of terms that include; AN EhUCATED PERSON
1, sﬁrnymc_ (26), STATE UNIVERSITY COLLEGE AT OSWEGO (27), and WRITING
(30),.men included the term BDOKS (3) in the group while women included
the texn EDUCATION (9). It is also futeresting tc note that men temd o
associate BOOKS (3) with STUDYING (26), while women tend to associate it

with READING (24).

The implication of these finds are relatively clear:

a. It would be desirable te move the meaning ¢f the academic group
of terms AN EDUCATED PERSON (1), STUDYING (26), STATE UNIVERSITY
COLLEGE AT OSWEGO (27), and WRITING (30) closer fo the zerm
READING (24) for both sexes,

b, It would be desirable te move the academic group of terms toward
the concept of EDUCATION (9) for men.

¢, It would be desirable to move the concept of BOOKS (3) and STUDY-
ING (26) closer to the term READING {24) for men.

The terms of this cluster are all perceived as being meaningful by
students, but might be expected STUDYING (26) and WRITING (30 are not as
pleasurable as READING (30). If they could be shifted toward moxe pleas-
"urable ~rms, it would be a positive step toward helping entering students
make‘their total academic.career more enjoyable and more successful.
5, HOW DO ENTERING STUDENTS PERCEIVE THE CONCEPTS ASSOCIATED WITH SOCIAL CHANGE
' “AND FERMENT? (CIuster ?)
This is a- difficult cluster (FIGURE #6) to interpre: since the terms are
- not closely telated BLACK POWER (2) and STUDENT RADICALS (25) are petr~
: :celved in somewhat similar termss as are DRUGS (8) and MARIHAUNA (15).
"u;PREMARITAL SEX (22) is a rather neutral (0) term. This cluster contains

V-fhe most meaningful term, KENT STATE (16) This ccncept 1s frightening
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FIGURE 5

A Representation of the Semantic Space for

Males and Females for the Concepts Contailned
in Cluster #2 - College

Y
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FIGURE 6

A Represeuntation of the Semantic Space for
Total Freshmwen Class for the Concepis Con-
tained in Cluster #3 ~ Social Change
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for most entering scudents and is much uore salient than the related
CAMPODTAN INVASTON (4). Theye ave few iuplicatfons here fov ofiauta*
tion leaders since the terms ave so sgread in the sementic space.
Perhape scme effort can be made to reduce the fear elicited by KENT
STATE (14), but essentially attewpting to shift concepis in this
cluster makes little sense.

6. ARE THERE DIFFERENCES IN TRE WAY IN WHICH MEN AND WOMEN PERCEIVE THE CONCEPTS

ASSOUIATED WITH SOCIAL CHANGE AND FERMENT?

The scmantic space (FIGURE 7) of entering men and women sve essentially
similar., The women tend to see all of the comncepts as being somewhat
wore differentiated. but with only a few exceptions, the relative posi-
tions occupied by the concepts ara similar, As might be expeded women
see the term PREMARITAL SBX (33) as less neutral than do men. Men alse
perceive it as similar to the texrms DRUGS (8) and MARIHAUNA (15), while
women place these latter concepts differvemtly. Aside from these diffec-
ences the semantic profiles of the two sexes ave similar and ave not
inconsistent with an essentially moderate student body thai can be

avoused by a KENT STATE (34) or CAMBODIAN INVASION (4).

7. HOW.DO ENTERING STUDENTS FERCEIVE CONCEPTSIRELATED TO THE FUTURE? (Cluster #4)
These comcepts are ta#her'clearly differentiated from a mewtral (0)
_position; ;A'rather strikingbfrnup of concepts, MARRIAGE (16), MONEY
(17) MY CAREER (18), ‘and success (28) 1s apparent. (FIGURES) While

IAFDATING (6) 1s related to this group, it is not clearly a part of it.

. :—It is interesting to speculate that DATING (6) might be perceldved as

:jja means to an end A secoud interasting dbservation is the placement
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FIGURE 7

A Representaitlon of the Semantic Epace fox Male
contained in Cluster #3 ~Social Change
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FIGURE 8
A Represeantation of the Semantic Space for

Totzl Freshmzn Class for the Concepts Con-
teined in Cluster #4 . The Future

~ reality, some effort to shift THE FUTURE (29) toward the MARRIAGE (16),
"~ MONEY (L&), HY CAREER (18), SUCCESS (28) group would help entering stu=

' g dents to reduce soms of the frustration <hey probably feel.

* HOW DO MEN AN wonmu DIFFER. m ’J.'HE WAY THEY PERCEIVE CONCEPTS RELATED 1O
- THE FUTURE?

"Whi;e'the basiv'shap of the cluster (FICGRE 9) is ok different for

two concepys that occupy strikingly different

or men the  term ONEY (17) ls‘lloselv connected with the
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TIGURE 9
A Representation of the Semaptic Space for Men and Vowan for. the Concepis Coniained
( p in Cluster #4 - The Tuture

Female
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concepts MY CAREEK (18), SUCCESS (Z8), and MARRIAGE (16), for women
the corcept is relatively isolated. Oa the other bhand,; wowen relate
the concept of DATING (6) more closely to MARRIAGE (16) than do men.
Ozher than the differences in these cowncepts the patterns of men and

women are essentlally similar.

' gA'T ARE THE ATTITUDES OF STWDENTS TOWARDS THE CONCEPTS PRESENTED IN THE S.0.5 1I?
Osgood, Suci, and Taunenbsum (1957) define attitude in the following
manner:
[ Attitudes] are predispositions to respond, but are
distinguished from oth¢r such states of veadiness in that
they predispose toward an evaluvative response. Thus,
attitudes are referred to as "tendencies of approach or
avoidance®, or as "favorable or unfavorabie". p. 189
Thus the evaluative dimension nf the semantic differential camn be
used ass a2n attitude scale to rank the concepts on the $.0.5 11 from

most desirable to least desirable. TABLE 2 presents the concepts

ranked im this manner.

.In general, the most favorable concepts are those traditionally

associated with higher education and the collegiate way of life,
lStudents are faverable dispaoged toward DATING (6), READING (24),

MY CAREER (18j, and EDUCATION (9). Moxe radical conceptsg‘such as

BLACK POWER (2), DRUGS (é), and STUDENT RADICALS (25}, fare rather

badly by comparisono The picture is one of a traditionally oxiented
freshmen class with few radical overtépes.

;.E TgEgE gigFERENCES 1§ THE ATT:IKJES EXFRESSED BY MEN AND WOMEN TO THE CONGEPTS

The chances are 1ess than one 1n ten thousaud that: degree of simile-

aritv of eha ranked lists (xasxn 2) is dun to chance alone. There is

considerdble slmilarity tetween such tetms as DAEING (6), READING (24),

c ,;;;;()?%;i;}i5;;idiT“

B T
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TABLE 2

Concapts Ranked by Attitude from Most Favorable
for the Total Sample of Entering Students and

by Sex

Total Sample

" Meost Favorable

/
Dating
Reading
My Career
Eduecation
Books
S$,U.C.0,
An Educated Person
Marriage
College Studem':i]
My Mother
Professor
Success -
High School Teacher
My Father
Money
Writing
Myself
High School Student
Dean
Premarital Sex
Studying
The Future
High Schoonl Principal
Student Radicals
Black Power
Marihauna
Drugs
Cambodian Invasion
Faillure
Kent Staf/:e
Least Favorable

Male

Most Favorable

/
Dating
Education
My Career
Reading
8.0.C.0,
Books
College Student
An Educated Persoﬂ
Success
Premarital Sex
Marriage
High School Teacher
Professor
Money
Bigh School Student
Myself
My Mother
Dean
My Father
Marihauua
Writing
Drugs
Black Power
Studying
The Future
High School Principal
Student Radicals
Cambodfian Invasion
Failure
Kent Sta7~a

least Favorable

21.

Female
Most Favorable

Reading

Books

My Career

Dating

My Mothexj

Writing

Education

Marriage

$.U.C.0.

An Educated Person
My Father

Professor

Colleze Student
Success

Hieh School Teacher
Ssudying

Myself

Money

Dean

High School Student
The Futuyge
Premarital Sex

High School Principal.

.Student Radicals

Black Powex

Drugs

Cambodian Invasion
Marihauna

Failure

Kent St7;e

Least Favorable
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MY CAREER (18), EDUCATION (9), and BOOKS (23). Thexe is also agrue-
wen: between the sexes that KENT STATE (14), FAILURE (10), CAMBODIAN
INVASION ¢4), and DRUGS (8) axe unfavovrable. The greatest amount of
disagreement exists between the terms WRITING (30), PREMARITAL SEX (22),
MY MOTHER (20), MARIHAUNA (15), MY FATHER (19), and STUDVING (26). As
an jaspection of TABLE 2 will indicate these differemces arxe in the
directions that wight heve bemn expected. On the whole, however, men
ard women hold similar atvitudes towards the terms presented in the

§.0.8. II.

Conclusions
The §.0.8, IX pfuvidas menbers of the orizatation team, for vhe first tima, with

real informetion sbout the world as seen by the incoming student. While none of the
information contajined im this report can be considered appliceble to any specific indl-
vidual, it can provide a starting point for plamning for and communicating with fresh-
men, It cam be useful as a starting point for desling with groups; however, many of
the studepts who will arvive im September deviate from these genevallzations and
personal contact with imdividual students must be the essential part of the process of

understanding,

Still, we have lesrred many useful zhings from the data supplied by entering stu~
dents. We have dats now to svbstantiate that:

i. Szudents en&arigg Oswego aze, in geme rpﬂﬁ,rather traditional in their

orientation toward colhaggn‘ They value education, beoks, reading and
‘dating. They aee]dating as a means to marriage and marviage is clesely
tied to success, money and a career, 1f this is the "middle class

ethic“p 8o be 1t.‘ Thsse axe important coucepts to freshmen in general.

‘42, »‘Studcnts enterigg_pswegp, in g neral. value the people with whom ¢chey

:come 1nto contac 5 _They tandfto sae teachers, ptofessots, Deans8
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st#dants“ and parents ave vakher olosely rvelated and as positdve.

For: of these figures are, of course, iunfallible, but they ave valued.
I a generatlon gap exists, the data presented here indicated that its
effect can bz mitigated by an effori to bridge a "people gap". Persons
acsociated with the college are seen as closer o parents than their

high scheol counterparts, relising weal questions about the nature of

in loco parentis. ‘Is it a real problem oxr ic it based upon self-ful-

filring expectations on the part of students and, perhaps, college
personuel., The difficuley is not withoui its compensaiions though,
4 for parents are rather desirable people to be like in the eyes of

gntering students, particularly woemen.

3, H,ve radical cencepzs ave ot as well vegavded by enterxing students as ar:

eoke traditional ones. Both men and women expressed extremely negative

reactions to Kent State aud the Cambodian Iavasion, bui tend to tie these
concepis like Student Radiecals, Black Power, aad Drugs. This is mot to
imply thet enterlng students see these terms as closely yelated o¢ that

a specific cvert like Kent State could not radicalize them, but that this

radi;alization would be difficuli to sustain in conflict with the move

traditionagl wvalues.

4, Men and women tend to ovder their perceptual word in similar ways.

While this report has tended to'emphasiae the differences between the

sexés-the ove:#ll pattexns of arrangement ave strik;ngiy different. Con-~

cepts tend to be judged in the same way by both sexes. Women inclined
_,to be mbte posi:iva in theiy atti:udea’touard scholarly drudgery than men

'fand more negative taward drugs and ptemarital sex, ‘but even im these areas

'tHe similatities are erikingo

The data contained in this report, hopefnlly, will raise more quwstions than they answer
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iateresting, routes Lo gulde im i his undevsvanding of freshwen., By couwbinlup this
informagion with his knowledge and skill in commnication, he can help enteving studenis
casnge their world to conform te their needs and to resliby. Obviously, these meanings
will not be shifeed by telling people &~ change them, education by force has never really
worked, but with skill, knowladge, empathy, and a bit of luck the Orientation Leader, be
he Orientation Guide, ﬂi{esideni; Assistant, Professor, or Student Persomnel Workevw, cen help

the entevring student mold his nceds ard the college eanvironment into a persomal wealicy

that will produce growth and satisfaction. What more conld be asked?
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